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Foreword
Are we on the cusp of radical change?
Is the prevailing mainstream sentiment of Aboriginal ‘disadvantage’, the ‘Aboriginal problem’;
from paternalistic charity through to arrogant disdain and the remnants of social Darwinism
which sees us as inherently inferior to any other cultural grouping finally coming to an end?
Instead, after over 150 years of devastating impact on Yorta Yorta identity, social, economic and
spiritual structures are we finally entering a sustained stage of respect, value and embracing
of Aboriginal identity as fundamental to Australian national identity?
Yorta Yorta leaders feature prominently in this struggle for justice and recognition, from
William Cooper’s and others creation of the National Day of Mourning (now NAIDOC) and the
petition to King George, to the famous strike against the inhuman conditions imposed by the
Aboriginal Welfare Board and their mission manager agents known as the 1939 Cummeragunja
walk-off, as well as Hyllus Maris’ creation of the Women of the Sun trilogy, chronicling the
stages leading up to this assertion of our human rights.
The 1967 Referendum for many carried the distinct promise of equality. Now over 40 years
later we are grappling with deeper issues of an inclusive and reciprocative national identity
with the growing realisation that our foundational document, the constitution, is not only
silent on the place and rights of the first Australians, it still has two clear sections that allow
discrimination on the basis of ‘race’.
With the establishment of Aboriginal Community Controlled Organisations since the seventies
and with the apology to the Stolen Generations 6 years ago as a spring board we hope we
are embarking on a more mature discussion as a nation, as communities, and indeed as
institutions and work places. Recognising ‘Aboriginal health is everyone’s business’, the need
for the nation’s founding document to be inclusive of the First Australians is, we hope, part
of institutional shifts that provide a more sophisticated and mature engagement between
Aboriginal and non-Aboriginal Australians and Aboriginal and non-Aboriginal organisations. It
compels a commitment to understanding Aboriginal worldview, Aboriginal society and Aboriginal
perspectives of Australian history. This in turn requires an engagement with and valuing of
Aboriginal knowledge and insights as integral to forging the future of all Australians.
Over the past 3 years Yorta Yorta Nation Aboriginal Corporation and Kaiela Institute have
embarked on an ambitious project to:

Build a shared vision and practices to affirm the futures of all Aboriginal peoples and
all Goulburn Murray communities living on Yorta Yorta country.
This curriculum framework is a step forward to achieving this vision. We commend all
businesses, health and welfare services, schools, sporting clubs, government departments
and service organisations to give it careful consideration and reflect on your responsibility and
role in working towards this aspirational vision.
Paul Briggs 	
Yorta Yorta Elder  	
Chair, Kaiela Institute

Neville Atkinson
Yorta Yorta Elder
Former Chair, Yorta Yorta Nation Aboriginal Corporation

Background
Aboriginal culture is the oldest living culture in the world, evolving and adapting to the
changing conditions of our land and peoples over many thousands of years, and forever
meeting the contemporary challenges that come our way with resilience, strength and the
wisdom of our Ancestors, as passed down through the generations.
Building strong healthy people and communities is one of our greatest challenges, as it is
amongst many Indigenous communities across our planet. On a national level the National
Aboriginal Community Controlled Health Organisation (NACCHO) defines Aboriginal health
as follows:

“Health is not just the physical wellbeing of the individual but the social, emotional and
cultural wellbeing of the whole community in which each individual is able to achieve
their full potential as a human being thereby bringing about the total well-being of their
Community. This is a whole-of-life view and it also includes the cyclical concept of lifedeath-life”1.
There are many and varied factors that impact on the social, emotional and cultural
wellbeing of Aboriginal people and communities across our nation, and for us here living
on Yorta Yorta country.
The Yorta Yorta are recognised as having over 60 000 years of history in the local region with
a rich cultural/language heritage which has been systematically dismantled and suppressed
over the 250 years that Australia was in denial of its original sovereign inhabitants; in our
case we refer to the Aboriginal Nation of the Yorta Yorta Yenbena of the Murray/Goulburn
region which saw permant European settlements approximately 160 years ago.
A key part of Aboriginal disadvantage and corresponding poor health, education and
employment outcomes is the ongoing social exclusion experienced by Aboriginal community
members from the wider society. This includes:
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•

Family Intergenerational trauma

•

Emotional fear(s)

•

Miss interpretations & miss understandings

•

Communication break downs

•

Aboriginal’s feeling inferior to the dominating ‘superior’ race

•

Forced assimilation without recognition for past atrocities

•

Lack of opportunities to learn, recognise & practice cultural traditions and
recognise the richness of the regional Yorta Yorta Yenbena cultural heritage.

www.naccho.org.au
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In turn, there are a range of key factors that can contribute positively to these areas
of our health and wellbeing including access to:
•

Culturally sound health services that promote and enhance our holistic health
needs;

•

Employment opportunities across the broader community that provide a strong
basis for building strong and sustainable futures and pride in self for Aboriginal
families;

•

Culturally appropriate education which not only encompasses Australia’s true
history, but is also committed to ‘growing up’ all children within the education
system equally and respectfully;

•

A more inclusive society in which we live, moving us away from the marginalisation
and discrimination that has long been our experience.

Yorta Yorta Nation has identified the healing time frame required for individual community
members to move forward with confidence in their identity and direction for future
aspirations. This healing time frame needs to be taken into account as a process across
a continuum for the local Aboriginal community. The extensive years of dismantling
our local cultural & language knowledge, through assimilation policies, will need the
respect by mainstream to acknowledge the many years it will take to repair and heal the
intergenerational trauma experienced by local Aboriginal families. However YYNAC and
Kaiela Institute also acknowledge that the wider community have not had the opportunity
to learn the truth of this country’s foundation on terra nullius which requires time and
courage to address the bias in attitudes and false assumptions that were laid down by
our Government and Australian leaders in our history books and systematically falsely
taught.

8 Ways Aboriginal Pedagogy Workshop - Rumbalara Football Netball Club August 2013
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Substantial gains have been achieved by the Goulburn Valley Aboriginal community in recent
decades. The Rumbalara Football Netball Club (RFNC) has led the way with community
participation in mainstream football and netball leagues providing weekly social interaction
on an equal basis in the highly visible social field of country football and netball. More
recently Yorta Yorta Nation has been recognised as the Registered Aboriginal Party for the
area and has been developing a series of initiatives that address community involvement
on country through co-management agreements. One of these, with Parks Victoria, is
putting Yorta Yorta wisdom back at the centre of the wider community’s relationship with
the local regional lands. Other examples include:
•

Gowrie St Primary school- language & culture program

•

Shepparton Art Museum – Weaving program

•

Men’s shed- Men’s business group

•

Privately owned local dance groups

•

Gallery Kaiela’s profile artist exhibitions and highly successful school incursion Galyun
Manu

Notwithstanding the high profile nature of these and other innovations local research through
the City of Greater Shepparton Localities Embracing and Accepting Diversity Program has
revealed 98% of Aboriginal community members in the region have experienced racism in
the last 12 months.2 Actual and perceived discrimination contributes to marginalisation,
lack of aspirations to achieve at education and in employment as well as being directly
adverse to one’s health. The Kaiela Planning Council (now Kaiela Institute) commissioned
a random survey in City of Greater Shepparton in 2006 which showed approximately one
fifth of the wider community had negative attitudes towards Aboriginal heritage and
contribution.3
The need to develop a Social Inclusion framework was confirmed by Kaiela Planning Council
(KPC) research in 2007/08 where over 300 community members indicated that education
and employment inclusion were the two highest priorities for local community members
in their vision for the future. Further:
•
•

85% of community members supported the local council being more proactively
engaged in the recognition of Aboriginal history and contribution to the region; and
95% of community members supported schools having Aboriginal history and culture
properly integrated into curriculum.

2

Localities Embracing and Accepting Diversity Program. Aboriginal Experiences of Racial Discrimination Survey, City of Greater Shepparton,
Summary August 2011

3

Strategic Planning and Policy Unit 2007 Aboriginal Community Survey, unpublished data
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This led to Kaiela Institute, Yorta Yorta Nation and University of Melbourne Rural Health
Academic Centre and other partners working in partnership to develop a whole of
community Social Inclusion and Cultural Respect (Competency) Framework to support the
implementation of the two part Kaiela Planning Council Vision:

“A proud Aboriginal community, strong and united in its identity, participating equally
in the social, economic and cultural life of Greater Shepparton; and
Greater Shepparton community is respecting, valuing and celebrating local Aboriginal
heritage, identity and culture”.
From this work it was identified that a strong component of Social Inclusion relies upon
the willingness of the broader community to work with us to address the ‘exclusion’ of
Aboriginal people from access to, or employment within, the employment, education,
health and corporate sectors. Clearly, Cultural Competency education for adults is a key
component to raising the awareness and willingness of the broader community to come to
the table to address the longstanding issues and challenges; and lead the way in bringing
about positive change. The establishment of the Adult Cultural Competence Curriculum
Committee (ACCCC) has been a step forward in working to develop this framework for
Adult Cultural Competency that will have a primary role in influencing this change.
The development and implementation of this framework seeks to:
•

Educate and empower non-Aboriginal people of Greater Shepparton to proactively
work to address the social exclusion of Aboriginal people.

•

Build the capacity of Yorta Yorta community members and members of other
Aboriginal nations to provide Cultural Competency Education for non-Aboriginal
people across a range of priority sectors.

•

Build inclusive relationships at the individual and organisational levels across the
Aboriginal and non-Aboriginal community of Greater Shepparton.

•

Address mainstream ignorance and discrimination.

•

Strengthen Aboriginal cultural identity within our community.

•

Nurture strong Aboriginal children, young people, adults, and families within our
community.
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Project Aim & Objectives
In early 2012 Yorta Yorta Nation and Kaiela Institute reviewed the aims and objectives of
the Kaiela Dungala Social Inclusion and Cultural Respect (Competency) Framework and
renamed the project the Yarrwul Nyuwandan Social Inclusion Project and refined the
aims and objectives as follows:

Project Aim
Build a shared vision and practices to affirm the futures of all Aboriginal peoples and all
Goulburn Murray communities living on Yorta Yorta country.

Our Project Objectives
1. Consult Aboriginal community to develop a process and priorities to reclaim our living
heritage
2. Consult Aboriginal community to develop a framework to educate the wider
community
3. For mainstream organisations to implement Aboriginal Cultural Competence Frameworks
and develop Aboriginal Cultural Competence Action Plans
4. To develop a place based agreement to respect Aboriginal sovereignty
This is diagrammatically represented below:
Community
Embracing our
future through
strong identity

Local Aboriginal
Community

Culture and history
educational
framework

Building
relationship

Social
Ceremony

Language

Non-Aboriginal

Reclaiming
Living
Heritage

Culture

Lore/Law

Traditions

Aboriginal
Placed
based
knowledge

Respecting
Sovereignty

Part of
Australian
Identity

Language

Institutions/Systems/Society
Place Based Agreement
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History

Our Partnership
The Kaiela Planning Council (now the Kaiela Institute) formally wrote to all local Aboriginal
organisations and the three levels of government asking them to partner in the project.
While not all organisations chose to engage Yorta Yorta Nation agreed to co-Chair the
project and along with the Rumbalara Aboriginal Cooperative, Rumbalara Football Netball
Club and Gallery Kaiela provide a committed group of leading Aboriginal organisations
who are dedicated to the success of the project. Similarly, in regards to non-Aboriginal
organisations we have substantial commitments made by University of Melbourne Rural
Health Academic Centre, Hume Region Department of Education and Early Childhood
Development, Catholic Education Sandhurst, City of Greater Shepparton and Hume Region
Department of Health, with ongoing engagement of Hume Region Department of Human
Services, La Trobe University and others.
In October 2011 Kaiela Institute and Yorta Yorta Nation Aboriginal Corporation signed an
MoU to jointly work towards a range of objectives. These include:
•

Improving access of Aboriginal families to culturally inclusive services;

•

Improving the level of governance and leadership within local Aboriginal
communities;

•

Increasing Aboriginal community economic and social participation; and

•

Greater accountability of all levels of government.

The Kaiela Institute has also signed an MOU with the University of Melbourne recognising
them as a foundation member of the Kaiela Institute of which the engagement of Rural
Health Academic Centre in this project has been a very practical expression.
The next stage of Yarrwul Nyuwandan will aim to develop more formal arrangements
around how we work together in the delivery of the Adult Cultural Competency Framework
including jointly contributing to the required capacity building. One of our future aspirations
is to incorporate this process within a broader Place Based Agreement between the local
Aboriginal community and mainstream leadership and institutions; an agreement which
will set agreed targets for Aboriginal social inclusion in the future.

6

Policy Context
In 2010 the Victorian Government published its Aboriginal Inclusion Framework which
defines a socially inclusive society as one where all people feel valued, their differences
are respected, and their basic needs are met so they can live with dignity. The objective
of this framework is to provide policy makers, program managers and service providers
in the Victorian Government with a structure, in partnership with Aboriginal Victorians,
for reviewing their practice and reforming the way that they engage with and address the
needs of Aboriginal Victorians. The focus is on ensuring cultural change is embedded in
organisational practices.4
In 2009, a government and community partnership in the Hume Region identified the
cultural competence of mainstream health services as one of five key priorities for its
4-year Close the Health Gap Plan. In 2011, the Kaiela Institute led a consortium, including
the University of Melbourne Rural Health Academic Centre and Yorta Yorta Nation to develop
an Aboriginal Health Cultural Competence Framework5 and Audit Tool6 for health services
in the Hume region. The framework was developed under the direction of the Aboriginal
Health Cultural Competence Working Party, a broad based reference group consisting of
representatives of local hospital and community health services, ACCHOs, the Department
of Health and Traditional Owners. The balance of different stakeholder perspectives has
been identified as a particular strength in its development, relevance and acceptability to
all parties.7 The Framework includes 8 Standards and 21 Indicators across 5 Focus Areas:
1) Organisational Effectiveness; 2) Engagement and Partnerships; 3) Culturally Competent
Services; 4) Workforce Development; and 5) Public Image and Communications.
Both the Aboriginal Inclusion Framework and the Aboriginal Health Cultural Competence
Framework are cognisant of the Charter of Human Rights and Responsibilities Act (Vic)
2006 which came into full effect in 2008 and imposes a duty on service providers to act in
a way which preserves and enhances the rights of all individuals including duties relating
to the preservation of Aboriginal culture.8

4

Victorian Aboriginal Inclusion Framework (State Government of Victoria 2010: 1)

5

Tynan, M, Smullen F, Atkinson P, Stephen K, Garling T Aboriginal Health Cultural Competence Framework, Hume Region Victoria; Kaiela
Institute, Yorta Yorta Nation, Rumbalara Aboriginal Co-operative. Prepared for Victorian Department of Health, Hume Region; 2011.

6

Tynan, M, Smullen F, Atkinson P, Stephen K, Garling T, Aboriginal Health Cultural Competence Audit Tool, Hume Region Victoria; Kaiela
Institute, Yorta Yorta Nation, Rumbalara Aboriginal Co-operative. Prepared for Victorian Department of Health, Hume Region; 2011.
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Tynan M, Atkinson P, Smullen F, Stephens K. (Letter to Editor) Developing an Aboriginal Cultural Competence Framework and Audit Tool for
health services in regional Victoria: lessons for implementation. Australian and New Zealand Journal of Public Health 2013 37 (4): 392-393

8

Victorian Aboriginal Inclusion Framework (State Government of Victoria 2010: 1)
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In April 2009 the Australian government formally supported the UN Declaration on the
Rights of Indigenous People. The Federal Minister for Aboriginal Affairs referred to this
moment as:

“Another important step in re-setting the relationship between Indigenous and non-Indigenous
Australia….[The] universal aspirations contained in the declaration can help build understanding
and trust”.9
As stated earlier, Aboriginal people are the oldest living culture in the world and should be
celebrated and protected by all Australians. And today our people continue to be spread
across this land; endeavouring to maintain our connection to our land and Ancestors; hold
onto our culture and traditions; pass on our traditional values, wisdoms and powerful stories
to our children; preserve and protect our heritage; enhance the lives of our children, young
people, adults, Elders, families and communities; carry on our traditional responsibilities
on country; building stronger relationships and partnerships with government and the
broader community; and navigate our way through the ever-changing political systems
of Australia. In terms of the policy frameworks noted above, our resilience and longevity
should be celebrated, respected and protected. Yarrwul Nyuwandan provides a pathway
upon which we can all work together to achieve these objectives.

8 Ways Aboriginal Pedagogy Workshop - Rumbalara Football Netball Club August 2013
9

Macklin, J 2009b Statement on the United Nations Declaration on the Rights of Indigenous Peoples 03/04/2009
You Me Unity Website http://www.youmeunity.org.au/downloads/c12b33eae46fa3b3760c.pdf
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Our Community
In 2006/7 the Aboriginal Community Strategic Planning and Policy Unit undertook a survey
of the Shepparton and Mooroopna Aboriginal community. Of the 350 people surveyed, the
following was found:
•

80% identified with a clan or tribal group.

•

14% reported that identification to a
clan or tribal group was not important/
relevant to them.

•

6% were unsure of their clan or
tribal group.

The Tribal or clan groups were identified as follows:
•

73% Yorta Yorta

•

3% Gunai/Kurnai

•

10% Bangerang

•

2% Wemba

•

3% Wiradjuri

•

8% other.

8 Ways Aboriginal Pedagogy Workshop - Rumbalara Football Netball Club August 2013

These percentages are very similar to those found during the Rumbalara Woongi Mental
Health research project undertaken in the mid 1990’s. Whilst our local Aboriginal population
has grown, the breakdown of tribal groups has not changed significantly.10
The people surveyed also identified with 117 different families. Three families accounted
for a third of people’s primary identifications, with half of the sample reporting they
were connected to these families in some way. Ten families accounted for two third’s of
people’s primary identifications, with three quarters of the sample reporting they were
connected to these families in some way.
Of course Yorta Yorta country is much wider than the City of Greater Shepparton including
the shires of Moira, Campaspe, Strathbogie and beyond. See Figure 1 for a map of the
Yorta Yorta Nation boundaries. The boundaries on the Victorian side received Registered
Aboriginal Parties (RAP) status on the 14th September 2007. The Nation now has legislative
powers to manage and protect their cultural heritage under the Victorian Aboriginal
Heritage Act 2006.
10
Yorta Yorta has many clans under their Nation including, Bangerang, Wollithiga, Moira, Ulupna, Kwat Kwat, Yalaba Yalaba, Ngurai-illam
Wurrung clans. Therefore the Aboriginal community in the region are predominantly traditional owners (83% of the sample) which illustrates the
strong cultural continuity & connection to place of Yorta Yorta Peoples.
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Figure 1 – Yorta Yorta Nation boundaries11
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http://www.yynac.com.au/maps.php
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Consistent with Aboriginal protocol across Australia the Framework recognises the
Traditional owners of this land and their wisdom as handed down to us by our Ancestors
over many thousands of years. It therefore puts at the centre of the culture and history
part of this Framework a solid foundation of Yorta Yorta wisdom, culture and spirituality. It
fully respects the cultural protocols that Yorta Yorta people shall determine what aspects
of our culture and spirituality are appropriate to share with the broader community and
what should remain private, only to be shared inter-generationally amongst our people,
families and community.
However, the Framework also recognises the vast range of community members who have
settled in our area from Aboriginal and Torres Strait Islander communities around Australia.
They are living and working among us; they have married into our Yorta Yorta community;
they are raising Aboriginal children some of who are of Yorta Yorta heritage; they have
valuable skills and experience which we are fortunate to have in our organisations; and
they have become part of our community. We therefore embrace their skills and the
potential for them to be deeply involved in the implementation of this Framework.

8 Ways Aboriginal Pedagogy Workshop - Rumbalara Football Netball Club August 2013

11

Our Way (Methodology)
Throughout 2012 the ACCCC team met on a 4-6 weekly basis to workshop the key priorities
for Adult Cultural Competency Education across Yorta Yorta country.
The team identified that the following service sectors were the priority areas to be targeted
in the development and delivery of an Adult Cultural Curriculum program:
•

Education - all school staff including teachers.

•

Health - including hospitals, community health and general practice.

•

Employment (both private and government).

•

Local Government.

•

Land Management - Government departments and agencies involved in natural resource
management.

•

Sport.

The ACCCC team then prioritised further, deciding to focus on the development of
curriculum for the education and health sectors first; it was also identified that Yorta Yorta
Nation is already heavily involved in the provision of training for Land Management groups;
therefore this work is already being done.
This process has led to the identification of 3 key curriculum domains for initial
development:
1. Local, regional and national history and culture (with a strong emphasis on Traditional
Owner history and culture).
2. Mainstream privilege and white racial identity development.
3. Application of curriculum domains 1 and 2 to the relevant sector (e.g. health or
education).
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CULTURE
What is Culture?
There are many different variations of the definition of Culture, but essentially it is:

A set of values and beliefs and customs that defines a group of people that causes them
to behave in a certain way. That behaviour is how they express their culture and can
be through dance, song, rituals, ceremonies, religion, stories, food, music, and other
practices”12.

What does Cultural Competency mean to us?
Many different cultures around the world have attempted to define what it is to be
Culturally Competent. In our efforts to provide Cultural Competency training, we must
first stop and think about what it is we aim to achieve. The journey toward cultural
competency is a continuum, in that it is likely that very few non-Aboriginal people may
ever reach that place of ‘cultural competency’; there may even be some of our own that
may not reach that point for various reasons. It is an ongoing learning journey, with many
stepping stones to pass to achieve true cultural competency.

An Example of a Cultural competence continuum:
To assist organisations in their reflection and assessment Cross et al have developed a six
stage developmental continuum of cultural competence for social service organisations
that ranges from Cultural Destructiveness, Cultural Incapacity, Cultural Blindness, Cultural
Pre-competence towards Cultural Competence and Cultural Proficiency (see Diagram 2).13
This cultural competence continuum has been adapted by the Victorian Aboriginal Child
Care Agency (VACCA, 2008) as the conceptual framework which informs the Aboriginal
Cultural Competence Framework for Community Service Organisations (Diagram 3).

12

Healing the Spirit Pty Ltd 2012

13

Cross T. L. Barzon B. J. Dennis K. W. Isaacs M. R. (1989) Towards a culturally competent system of care. Washington, DC: Child and
Adolescent Service System program Technical Assistance Center.
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Cultural Incapacity
Characterised by:

Lack of capacity to
help minority clients
or communities due to
extremely biased beliefs
and a paternal attitude
toward those not of a
mainstream culture

Cultural Destructiveness
Characterised by:

Intentional
attitudes
polices and practices
that are destructive to
cultures and consequently
to individuals within the
Culture
The desire to deliver quality
services and a commitment
to diversity.
Indicated by:

Cultural Pre-Competence
Characterised by:

Cultural Competence
Characterised by:

Lacking information on
how to maximise these
capacities. This level of
competence can lead to
tokenism

Acceptance and respect
for diversity, continuing
self assessment, careful
attention to the dynamics
of difference, continuous
- recruiting culturally diverse expansion of knowledge
and
resources
and
staff,
adaptation of services to
better meet the needs of
- initiating training
- leadership supportive of diverse populations.
Services ignore cultural
diversity
strengths and encourage
assimilation.

The belief that service
or helping approaches
traditionally used by the
dominant culture are
universally
applicable
regardless of race or
culture.

Cultural Blindness
Characterised by:

Towards Cultural Competence
Cultural Competence Continuum

Diagram 2: Cultural Competence Continuum

Holding culture in high
esteem.
Seeking
to
add to the knowledge
base
of
culturally
competent practice by
conducting
research,
influencing approaches
to care, and improving
relations
between
cultures. Promoting selfdetermination

Cultural Proficiency
Characterised by:
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Cultural Incapacity

Cultural Blindness

Where there may be wellintentioned actions such
as the employment of
Aboriginal staff within
the
organisation
but
not fully understanding
cultural differences and
approaches.

Cultural Pre-Competence

14
Victorian Aboriginal Childcare Agency. (2008) Aboriginal Cultural Competence Framework, Victorian Government, Department of Human
Services, Melbourne, 24.

DHS Aboriginal Cultural Competence framework utilised by Child Protection workers.14

Exemplified by the policies Relates
to
the Where there is no
that led to the Stolen prevalence of racism understanding of crossGenerations
and paternalism
cultural
factors
and
misunderstandings or a
belief that a mainstream
service does not need to
change to meet Aboriginal
client’s need.

Cultural Destructiveness

Cultural Competence Continuum

Where there is an acceptance
and respect for cultural
diversity
within
the
organisation and service
delivery is reviewed and
adjusted to meet the needs of
different cultural groups.

Cultural Competence

Cultural Proficiency

Where cultural diversity
is highly valued where
active research takes
place
and
where
self-determination
is
promoted
and
supported.

Our local view:
However, we will need to consider Cultural Competency at a local level to ensure that we
have reached some clear understandings of what this means to us; and how we support
both Aboriginal and non-Aboriginal people to work towards this.

8 Ways Aboriginal Pedagogy Workshop - Rumbalara Football Netball Club August 2013
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Aboriginal Pedagogy
Aboriginal people teach and learn best in ways that do not necessarily correlate with how
teaching and learning takes place in the education system today. Sadly, this has led to
Aboriginal children and adults and their ability to learn as being:

“Misread - misjudged - misinterpreted - misrepresented,
Leading to a real hit ‘n’ miss in learning outcomes’”.15
Our Aboriginal children have been experiencing such
misunderstandings in the classroom for 150 years, but
rather than address the learning differences, they
have been pushed out of education under the guise
of their so called inability to learn and understand.

Pedagogy:
The science or art of teaching; the
function or work of the teacher.

Tyson Yunkaporta recognised the significant gap between Aboriginal ways of teaching
and learning, and the education system’s own way of teaching and learning. Through a
vast research and community development project, Yunkaporta, with Elders, keepers of
knowledge and others from all over western NSW have developed the tool: ‘8 Aboriginal
Ways of Learning’;16 a pedagogy17 framework developed to encapsulate the ways in
which Aboriginal people teach and learn. This project used an Indigenous standpoint
methodology inspired by the work of Dr. Karen Martin a Noonuccal woman with Bidjara
ancestry and Dr.Martin Nakata, a Torres Strait Islander.

8 Ways Aboriginal Pedagogy Workshop - Rumbalara Football Netball Club August 2013
15

Healing the Spirit Pty Ltd 2010.

16

http://8ways.wikispaces.com/
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Pedagogy: the science or art of teaching; the function or work of the teacher.
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The 8 Ways framework as described by Yunkaporta:
“The eight-way framework of Aboriginal pedagogy brings indigenous ways of knowing and being ‘out
of the dusty corners of anthropology and linguistics’ and into the Australian classroom (Yunkaporta &
Kirby 2011, p. 206).
It comprises eight interconnected pedagogies that see teaching and learning as fundamentally holistic,
non-linear, visual, kinaesthetic, social and contextualised”.18
The eight interconnected pedagogies are illustrated below:19

18
19

‘Ibid’
Yunkaporta, T, 2009, ‘Aboriginal pedagogies at the cultural interface’. PhD thesis, James Cook University, Townsville
<http://eprints.jcu.edu.au/10974/4/04Bookchapter.pdf
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Every place, every People, has its own unique pedagogies. These 8 simple ones are merely
a starting point for dialogue. Each school engages in a different way, and produces its own
unique frameworks for Aboriginal education through dialogue with the community about
local ways of doing things.20
None of the 8 Ways pedagogies exist in isolation, and so they’re not ‘learning styles’
you can assign to a student like an astrology sign or personality type. The elements are
dynamic and interrelated, as with most Aboriginal knowledge and ways of thinking. This is
because our cognition is relational, meaning everything is connected to something else.21
The eight Aboriginal pedagogies engaged for the research project are outlined below and
aligned with the international literature and research.22

Deconstruct / Reconstruct
This way of learning organises notions of holistic, global, scaffolded and
independent learning orientations in Aboriginal students. This is about
successive approximation to the efficient end product – learning wholes rather
than parts (Harris, 1984). Aboriginal students master activities and texts
beginning with the whole structure, rather than a series of sequenced steps
(Hughes, 1987; Stairs, 1994). There is a broad consensus in the literature that
the Aboriginal learner “concentrates on understanding the overall concept or
task before getting down to the details.” (Hughes and More, 1997)
Learning Maps
This way of learning is about making those overall shapes of structures in
texts, activities and courses explicit in a visual way for Aboriginal learners.
Teachers use diagrams or visualisations to map out processes for students to
follow. In optimal Aboriginal pedagogy, the teacher and learner create “a
concrete, holistic image of the tasks to be performed. That image serves as
an anchor or reference point for the learner.” (Hughes and More, 1997)
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http://readingatsmithfield.wikispaces.com/file/view/8+Aboriginal+Ways+of+Learning.docx.
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State of NSW 2012 8 Ways Aboriginal Pedagogy from Western NSW: 19
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The following description of each of the 8ways is from Draft Report for DET on Indigenous Research Project conducted by Tyson Yunkaporta,
Aboriginal Education Consultant, in Western NSW Region Schools, 2007-2009: 10-13. https://8ways.wikispaces.com/file/detail/draft+report.doc
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Community Links
This way of learning draws together the research describing Aboriginal
pedagogy as group-oriented, localised and connected to real-life purposes
and contexts (e.g. Christie, 1986). In Aboriginal pedagogy, the motivation for
learning is inclusion in the community, while teaching refers to community
life and values (Stairs, 1994).
Symbols and Images
This way of learning enfolds the recurring concept in Aboriginal pedagogy
research of our students being primarily visual-spatial learners (Hughes, 1992).
But it goes beyond the problematic notion of ‘learning styles’, reframing visual
learning as symbolic learning – a strategy rather than an orientation. In the
Aboriginal way a teacher would utilise all the senses to build symbolic meaning
in support of learning new concepts, as a specifically Indigenous pedagogy
involving the use of both concrete and abstract imagery (Bindarriy et al.
1991). It is different from the pedagogy of Learning Maps, in that it focuses on
symbols at the micro level of content rather than the macro level of processes.
Non-verbal
Kinaesthetic, hands-on learning is a characteristic element of this Aboriginal
way of learning (Robinson and Nichol, 1998). Another dimension of this is
the role of body language in Indigenous pedagogy (Craven, 1999) and the
use of silence as a feature of Aboriginal learning and language use (Harris
and Malin, 1994). But this element is more than just the idea of language
being reduced in Aboriginal instruction due to a predominance of imitation
and practical action as pedagogy (Gibson, 1993). Wheaton (2000) gives an
idea of the scope of this pedagogy, when she talks about the way Aboriginal
learners test knowledge non-verbally through experience, introspection and
practice, thereby becoming critical thinkers who can judge the validity of
new knowledge independently.
Land-links
This pedagogy is about relating learning to land and place. The strong
Aboriginal connection between land and knowledge/learning is widely
documented (Battiste, 2002; Shajahan, 2005). Aboriginal pedagogies
are intensely ecological and place-based, being drawn from the living
landscape within a framework of profound ancestral and personal
relationships with place (Marker, 2006). Indigenous land-based pedagogy
is affirmed by the work of place-based education researchers, with
links between western place-responsive practice and the narrative
pedagogies of Native Peoples clearly demonstrated (Cameron, 2003).
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Story-sharing
This way of learning harnesses well-documented Indigenous teaching
methods that make use of personal narratives in knowledge transmission and
transformation (Stairs, 1994). It has long been observed that Elders
teach using stories, drawing lessons from narratives to actively
involve learners in introspection and analysis (Wheaton, 2000). This
element is about grounding school learning in all subject areas in the
exchange of personal and wider narratives. Narrative is a key pedagogy
in education for students of all cultural backgrounds (Egan, 1998).
Non-linear
This way of learning encompasses all non-sequential Aboriginal pedagogy
– a complex cycle of learning composed of multiple processes that occur
continuously (Wheaton, 2000). Aboriginal students can have an indirect
rather than direct orientation to learning, as can be seen in the avoidance of
direct questioning (Hughes 1987) and in the avoidance of direct instruction
and behaviour management (West in Harris and Malin, 1994). Additionally,
Aboriginal people think and perceive in a way that is not constrained by the
serial and sequential nature of verbal thinking (Gibson, 1993). That linear
perspective in western pedagogy has been identified as a key factor in
marginalising Aboriginal people and preventing us from constructing our own
identities (Wheaton, 2000).
A key part of Yarrwul Nyuwandan was the Traditional Owners invitation to Allan
Hall and Dean Murray of the Western NSW Regional Aboriginal Education Team
at the Bangamalanha Aboriginal Knowledge and Practice Centre in Dubbo to
present on their 8 WAYS Aboriginal Pedagogy Framework that they developed
for schools based on research led by Tyson Yunkaporta & others. This took
place on the 14-15 August 2013 at the Rumbalara Football Netball Club in
Shepparton. The key aim was to explore Aboriginal ways of seeing, doing,
knowing and being: exploring the development of a community approach
that values Aboriginal pedagogy in our education, health, employment and
community development work here on Yorta Yorta country.
We also show cased examples of local Aboriginal pedagogy supported by
Yarrwul Nyuwandan such as the Rumbalara Football Netball Club Celebration
of Identity and Knowledge Mural, Gallery Kaiela’s Galyun Manu (artist in
schools program), and Shepparton High school’s Cultural Interface Project.
The workshop was well attended over the two days by 62 individuals (36
Aboriginal and 26 non-Aboriginal) from schools (teachers, principals and
KESOs), Aboriginal organisations (Academy of Sports Health and Education,
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Rumbalara Aboriginal Cooperative, Rumbalara Football Netball Club, Yorta Yorta Nation,
Victorian Aboriginal Legal Service, Kaiela Institute and Gallery Kaiela), DEECD, Catholic
Education Sandhurst, community members, local government, Goulburn Valley Regional
Library, Multicultural Arts Victoria, Parks Victoria and University of Melbourne. It was
skillfully facilitated by Kutcha Edwards on the 14 August and Shane Charles on the 15
August. The agenda for the meeting (see Attachment A) was developed around the 5
modules developed as core training for the 8 Ways
1. Introduction: Teaching through culture
2. Cultural Orientation: understand our personal cultural orientation to learning
3. Exploring the 8 Ways pedagogy framework
4. Wiki session: Resources and teaching strategies
5. Planning: design approaches based on Aboriginal Learning processes
The two days were filmed and a key outcome of the workshop has been the development
of a short video23 providing an overview of the 8 Ways and highlighting the impact of
the training on local community members, particularly from the education sector. This is
an excellent professional development resource to further promote the exploration and
implementation of the 8 Ways on Yorta Yorta country. A copy of the workshop evaluation
is at Appendix 1.

8 Ways Aboriginal Pedagogy Workshop - Rumbalara Football Netball Club August 2013
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Copies available from the Kaiela Institute
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Aboriginal Community
Capacity Building
It is clear that delivery of an Adult Cultural Competency Curriculum will require trained and/
or skilled and experienced people to deliver the package in a culturally and professionally
appropriate way.
It is also evident that the delivery of such training can be very challenging and distressing in
terms of the types of views that may be present amongst some participants. For example,
ignorance or racism can be highly challenging for facilitators to address. This brings us to
the need to build the capacity of interested people/facilitators to be able to meet these
challenges.
Identifying Capacity Building Participants: Yorta Yorta people
It is our aim to identify approximately 20 Yorta Yorta community members with a keen
interest in the delivery of this training across Yorta Yorta country. As well as identifying
Aboriginal community members with specific wisdom, such as Elders, participants will
be identified within the following fields, in particular those areas which are our priority
areas:
•
•
•
•
•
•

Education
Health
Employment
Local Government
Natural Resource Management
Sport

This will include people working within organisations such as Rumbalara Aboriginal Cooperative, Yorta Yorta Nation, Rumbalara Football and Netball Club, ASHE, Catholic
Education Sandhurst, and local schools. While our priority areas are initially education
and health we wish to engage interested people from other sectors, in preparation for the
next phase which will involve the development and delivery of curriculum for these other
sectors - e.g. employment, local government, the arts and sport. It will be important to
identify people with specific strengths and a willingness and potential to learn.
Qualifications and Life Experience:
•

Life Experience: It is well recognised that Aboriginal wisdom does not necessarily
come from a text book or university qualification. It is part of our family and
community spirit; it comes from life experience and the stories passed down through
generations; or from the specialist work we do – for example, cultural work within
Yorta Yorta Nation or working in the health sector.
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A great example of life experience is our Elders who have amazing wisdom that we hope to
draw upon through the process of delivering this curriculum such as through story telling
or other culturally inspiring activities.
•

Qualification:
However, it is also our intent to have this curriculum accredited
in the near future, which will provide exciting avenues for qualifications for
participants; leading to further career development.

This means that the delivery of an accredited course will require at least one person to
have the appropriate qualifications for the provision of workplace training. This type of
qualification provides the ability to plan, manager, deliver, oversee, monitor and evaluate
the course delivery; then make recommendations as to the need for amendments to
the curriculum, based on evaluation and feedback. Such a qualification would be the
Certificate IV in Workplace Training and Assessment or equivalent. As part of this project
we will provide opportunities for such training through Goulburn Ovens TAFE and Yenbena
Training Centre. If one facilitator holds such a qualification and works alongside other
community members who have experience in the relevant sector and/or life experience
relating to the curriculum topics, then we have the perfect team for the delivery of such
curriculum.
Identifying Capacity Building Participants: non-Yorta Yorta people
Whilst our demographics outlined earlier demonstrate that the majority of our local
Aboriginal community are Yorta Yorta, we also acknowledge with respect, our brothers and
sisters, aunts and uncles that have settled here from other Aboriginal Nations. Many have
married into our Yorta Yorta community and/or work in our Aboriginal organisations for the
benefit of all Aboriginal people living on Yorta Yorta country; and/or they have become our
friends and extended family through our social and community networks.
Whether they come from other parts of Victoria, NSW, other states, or the Torres Strait,
they too have experienced the challenges of living as an Indigenous person in this country,
and so, they too have much to offer in terms of Adult Cultural Competency training. In
fact, as they choose to share their experiences from their tribal country, this breadth
of experience in turn reinforces what we as Yorta Yorta people are teaching. As well as
acknowledging their contribution Yorta Yorta take seriously the responsibility to look after
other mobs on Country. This means providing for them similar opportunities to develop
skills and enhance their abilities to contribute to the betterment of the community in
which we live.
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Identifying Capacity Building Participants: Non-Aboriginal people
Whilst many non-Aboriginal people involved in the delivery of this package would be
guest speakers only, it is also noted that there is a key curriculum domain Mainstream
Privilege and White Racial Identity Development that is rightly the core responsibility of
non-Aboriginal people and mainstream education institutions. Following on from this is
the belief adopted in this Framework that the application of curriculum domains 1 and 2
into the respective sectors (health, education etc.) constitute curriculum domains that
are best delivered in partnership between Traditional Owners, and the relevant sector
from both Aboriginal and mainstream perspectives.
Non-Aboriginal people need to be appropriately qualified, including having undergone local
Traditional Owner training through Yorta Yorta Nation and/or other endorsed training. The
benefits of involving non-Aboriginal people as co-facilitators include:
•

Aboriginal and Non-Aboriginal facilitators working together to present cultural
competency workshops in itself can give confidence and valuable insight to their
audience through modelling by example. In regards to racist or inappropriate
remarks both facilitators would be well placed to support the other.

•

A non-Aboriginal facilitator can reinforce key points the Aboriginal facilitator is
making.

•

A non-Aboriginal facilitator can deliver a session on ‘white’ privilege from a white
man’s perspective.

•

Both an Aboriginal and non-Aboriginal perspective can be provided in the training.

Matching Facilitators
Pivotal to the successful delivery of our curriculum is the need to match facilitators to
specific agencies and groups based on their area of expertise – e.g. health, education,
natural resource management etc. With input from the ACCCC Yarrwul Nyuwandan has
developed a capacity building plan which provides more detail on these issues.24
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Copies of the Capacity Building Plan can be obtained from Kaiela Institute.
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Cultural Competency
Curriculum
Priority Areas:
As outlined earlier, our current priority
areas for Adult Cultural Competency
Curriculum development are health and
education recognising that Yorta Yorta
Nation are already providing training
within the Land Management field, and
they will progress this as they see fit.

Based on the extensive experience
of the partners and the ACCCC team
this Framework includes a 2 day
workshop for the health sector and
a 3 day workshop for the education
sector. At the heart of these
workshops is Yorta Yorta Nation
(YYN) ‘Cultural Insight’ training.
These workshops will provide the basis for
testing and evaluating this framework in
these 2 sectors and provide a model for
adapting to other sectors. Consistent with
the principles outlined the first day is the
same for both sectors being grounded in
Curriculum Domain 1 – local Aboriginal
history and culture while also addressing
curriculum Domain 2 – White Privilege. The
following day(s) deepens the understanding
of these two domains and applies them
specifically to the designated sector. While
the two and three day workshop is the
preferred model Yorta Yorta Nation and
Kaiela Institute recognise that some health
services and schools will find it difficult to
release all staff for this period of time. For
this reason Yorta Yorta Nation and Kaiela
Institute have developed a shortened one

Mainstream representations of
Aboriginal people in the 1880s
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day ‘Introductory’ workshop as well as being willing to explore the delivery of key training
content in modular form (e.g. 2 hour sessions).
Outline of Yarrwul Nyuwandan 2 day cultural competence program for the health
sector and 3 day program for the education sector.
Curriculum domains
1.

Local, regional and national history and culture (with a strong emphasis on
traditional owner history and culture)

2.

Mainstream privilege and white racial identity development

3.

Application of curriculum domains 1 and 2 to the relevant sector (e.g. health,
education)

Cultural Training – Gowrie St Primary School 2013
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Health Sector
Day 1. Introduction: Identity/ Yorta Yorta history and place
Location – On country – Cummeragunja/Barmah
09.00 - 09.30

Ice breaker

09.30 - 11.00

Identity exercise - based on 8Ways Identity Survey (CD 2)

11.00 - 11.15

Morning Tea

11.15 – 12.45

Dispossession Exercise (YYN) (CD 1 & 2)

12.45 – 01.30

Lunch

01.30 – 02.00

Cummera history (YYN) (CD 1)

02.00 – 03.30

YYN role (YYN cultural officer) (CD 1)

03.30 – 04.00

Afternoon tea

04.00 - 04.30

Recap and questions

Day 2. Health Sector

Location: RAC Harmony Room/RFNC social rooms
09.00 - 09.30

Ice breaker

09.30 - 10.15

Aboriginal Pedagogy
(8 Ways, Galyun Manu and RFNC celebration wall examples) (CD 1 & 2)

10.15 - 10.30

Morning tea

10.30 - 11.30

Health worker panel (Hospital ALOs, RAC staff – nursing, AHW, Woongi,
Healing Centre). Include discussion on body language/communication,
modesty, who’s in charge, assumptions and stereotypes Small groups:
(CD 3)

11.30 - 12.30

Asking the question (CD 3)

12.30 - 01.30

Lunch

01.30 – 02.00

Aboriginal Health Cultural Competence Framework (CD 3)

02.00 – 02.30

Health beliefs (CD 3)

02.30 - 03.15

Video - Stolen generations (SA video)/ Rob Riley video/ Babakiuaria
(CD 2)

03.15 - 03.30

Afternoon tea

03.30 - 04.30

How video, dispossession exercise explain current poor Aboriginal health
status (history and health) (CD 3)

4.30

Wrap up and final questions
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Education sector
Day 1 – As per health sector
Day 2 - Aboriginal pedagogy and local tour
Location: RFNC, Gallery Kaiela and RAC
09.00 - 09.30

Ice breaker

09.30 – 10.30

8 ways pedagogy/ relational theory

10.30 – 11.00

History of Rumbalara Football Netball Club, celebration
Introduction to celebration wall curriculum materials

11.00 - 11.30

Morning Tea

11.30 - 12.30

Visit Gallery Kaiela, lecture on south east art style and Galyun Manu 		
incursion and curriculum resources

12.30 - 01.30

Lunch RAC, Harmony Room

01.30 - 02.30

Tour RAC medical and history museum and introduction to curriculum
resources

02.30 – 03.30

Relate visits to Aboriginal pedagogy

03.30 - 03.45

Afternoon tea

03.45 – 05.00

Conversation panel – KESO’s, Engineers Without Borders
(science and Aboriginal knowledge), use ACMI short films (YYN)

wall.

YYN

Day 3 – Curriculum development
Following a highly successful workshop with the 8Ways team from western NSW as part
of the first stage of Yarrwul Nyuwandan the KESO team and others are in the process of
adapting their modules and exercises to the Goulburn Valley and Yorta Yorta country. This
training will look at detailed examples of developing local curriculum and skilling teachers
in the 8Ways methodology.
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Conclusion
This Adult Cultural Competency Curriculum Framework is very much in its infancy. Not
included in this publication at this stage is the substantial work undertaken by ACCCC
identifying topics for a deeper exploration in all these curriculum areas. Nevertheless, this
Framework is an important step forward to support all communities living on Yorta Yorta
Country to embrace the principles and vision of Yarrwul Nyuwandan.

Yarrwul Nyuwandan
Building a shared vision and practices to affirm the futures
of all Aboriginal peoples and all Goulburn Murray communities
living on Yorta Yorta country.

8 Ways Aboriginal Pedagogy Workshop - Rumbalara Football Netball Club August 2013
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Appendix 1
8 Ways Aboriginal Pedagogy Framework Workshop
Rumbalara Football Netball Club - 14-15 August 2013
A key part of Yarrwul Nyuwandan was the Traditional Owners inviting Allan Hall and Dean Murray
from the 8 Ways Pedagogy Team from Dubbo NSW (NSW Department of Education) to present on
the 8 Ways Aboriginal Pedagogy Framework (Figure 1) they have developed for schools based on
research by Tyson Yunkaporta. This took place on the 14-15 August 2013 at the Rumbalara Football
Netball Club. The key aim was to explore Aboriginal ways of seeing, doing, knowing: exploring the
development of a community approach that values Aboriginal pedagogy in our education, health,
employment and community development here on Yorta Yorta country.
Figure 1- 8 Ways – the eight interconnected Aboriginal pedagogies 1

1

Copies of the Cap Yunkaporta, T, 2009, ‘Aboriginal pedagogies at the cultural interface’. PhD thesis, James Cook University, Townsville
<http://eprints.jcu.edu.au/10974/4/04Bookchapter.pdf
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We also show cased examples of local Aboriginal pedagogy supported by Yarrwul Nyuwandan
such as the Rumbalara Football Netball Club Celebration of Identity and Knowledge mural, Gallery
Kaiela’s Galyun Manu (artist in schools program), and Shepparton High School’s Cultural Interface
Project. The workshop was well attended over the two days by 62 individuals (36 Aboriginal and 26
non-Aboriginal) from schools (teachers, principals and KESOs), Aboriginal organisations (Academy of
Sports Health and Education, Rumbalara Aboriginal Cooperative, Rumbalara Football Netball Club,
Yorta Yorta Nation, Victorian Aboriginal Legal Service, Kaiela Institute and Gallery Kaiela), DEECD,
Catholic Education, community members, local government, Goulburn Valley Regional Library,
Multicultural Arts Victoria, Parks Victoria and University of Melbourne. It was skilfully facilitated by
Kutcha Edwards on the 14 August and Shane Charles on the 15 August. The agenda for the meeting
(see Attachment A) was developed around the 5 modules developed as core training for the 8Ways
1. Introduction: Teaching through culture
2. Cultural Orientation: understand our personal cultural orientation to learning
3. Exploring the 8 Ways pedagogy framework
4. Wiki session: Resources and teaching strategies
5. Planning: design approaches based on Aboriginal Learning processes
(For more information on the modules see Attachment B. For a description of each of the 8 Ways
elements see the Yarrwul Nyuwandan Adult Cultural Competency Curriculum Framework).
The two days were filmed by Bruce Cumming Photography and Communication Services. A key
outcome of the workshop has been the development of a short video providing an overview of the
8 Ways and highlighting the impact of the training on local community members, particularly from
the education sector. This is an excellent professional development resource to further promote the
exploration and implementation of the 8 Ways on Yorta Yorta country.
Fifteen individuals completed a written evaluation (5 Aboriginal, 10 non-Aboriginal) of the workshop
and all enthusiastically endorsed its value and the potential for local adaptation of the 8 Ways across
not only education but other sectors (eg health and local government) as well. The following is a
summary of the evalautions.
• On a five point scale (1 poor, 2 fair, 3 good, 4 very good and 5 excellent) the average score of
respondents to the question of the value of the workshop to them personally was 4.5. There
was a slight difference between Aboriginal and non-Aboriginal respondents 4.0 compared to
4.7.
• Examples of comments include:
Facilitation was great. Talk about intersecting cultures was terrific. Mode of groups sharing with
other groups and adding to groups to re-tell stories was great.
It was an informative and interesting two days. I felt comfortable to share my views and be heard
without being judged. I found that my values and beliefs related strongly.
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Always great to mix in different groups and take time to discuss a topic we are all really passionate
about – that being the way we can shape education so that it capitalizes to the greatest extent possible
on Aboriginal knowledge and Aboriginal ways of knowing.
Personally, the workshop provided me with the opportunity to network with a diverse group of adults
whom share a passion to improve the educational outcomes of Indigenous students.

•
•

With a similar question asked in respect to the participants work the scores were slightly
lower, but still very postive at 4.1 (3.6 Aboriginal and 4.4 non-Aboriginal)
Examples of comments include:
It was valuable because it reinforces how all students/kids learn and how we could engage more with
the different cultural backgrounds represented at Shepparton High. In particular engaging more with
the community links that exist in our area I can see the beginning of a more inclusive approach within
the community and my organisation.
Thank you for the opportunity to attend an inspiring and valuable PD, both professionally and
personally.
As an educator based in a P-12 setting, the program has given me increased confidence in contributing
to education involving Koorie students and curriculum involving Indigenous Australians. I am now
using 8 Ways, to direct learning and teaching at the individual, grade level and year level. I have
gained confidence in communicating with teachers about Aboriginal pedagogy and use 8 Ways to
challenge teacher views and practices at curriculum planning activities.
Depending on what form this takes Council would be keen to explore our involvement in ways for the
pedagogy to be used in the local community.
It is inspiring to hear that there are passionate people more in tune with learning styles and looking
at learning in a more holistic way involving the whole community.

•

Perhaps the reason for the slightly lower scores by Aboriginal participants is captured by the following comment in relation to the value of it for their work
It is dependent on the school. As a KESO we can only provide suggestions and guide schools. It is up to
them to take something like this on board and back it 100%, there is only so much we as KESO’s can
do. [W]e are the ‘link’.

•

When asked “Are you interested in exploring how we can use the 8 Ways pedagogy in our community?” 87% (13) said yes with the remainder being unsure.

•

When asked about in which sectors half of the respondents (7) said all (Education, health, employment,
local government), and a further 5 said education. An interesting other was one respondent who
identified ‘in the home’.
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•

When asked if they wanted to “ be part of a group that explores how we can use the 8 Ways pedagogy
in our community?” over half (8) said Yes, 5 were unsure and only one person said no.

•

The two day work shop was closed by Yorta Yorta man Shane Charles presenting a message stick to
Allan and Dean. He described the journey:
This is modeled off the traditional message sticks in Victoria and it tells the journey about coming together. The parts we have on the end[is] the map that we have just weaved in the last couple of days
the last two days…carving out… a new journey. The circles there are both your mob, your knowledge,
coming together with ours. Beautiful piece of red gum…I didn’t write it down because the story is in
[my heart].

•

Responses to a final question as to whether there is any other feedback you would like to provide?
include:
Thank-you sincerely for organising this great event. The attendance alone, and the diversity of people
attending, told me there is a real interest in exploring this further and I would love to be a part of that
process.
The workshop day/s were extraordinary. I believe that Aboriginal knowledge and identity performed
through the telling of local stories and histories characterises the very learning that is most difficult
to teach. 8 Ways pedagogy was used without recreating some of the stereotypical representations
that are often an effect of current pedagogies. It is through relationships that Aboriginal knowledge,
unlike content and information, is produced and therefore the greater the relationships the school
has with community then the greater Aboriginal perspectives will be interrogated in and across the
curriculum.
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Attachment A
Yarrwul Nyuwandan 8 Ways Aboriginal Pedagogy Workshop
14-15 August, Rumbalara Football Netball Club

Wednesday 14 August – MC: Kutcha Edwards
09.00 - 09.30 Coffee and registration
09.30 - 09.45 Welcome to country, Smoking Ceremony
09.45 - 10.10 Yarrwul Nyuwandan introduction
• Neville Atkinson
• Paul Briggs
10.10 - 10.30
10.30 - 12.30
12.30 - 01.00
01.00 - 02.30
02.30 - 03.30
03.30 - 4.00
04.00
6.00pm

• Lee Joachim
Morning tea
(1) Introduction: Teaching through culture
Lunch
(2) Cultural Orientation: understand our personal cultural orientation to learning
(3) Exploring the 8Ways pedagogy framework
Discussion (lead by KESOs)
Refreshments
Dinner RFNC - Celebration of knowledge and identity sharing, dancing, story telling

Thursday 15 August – MC: Shane Charles
09.30 - 11.00 (4) Wiki session: Resources and teaching strategies
11.00 - 11.30
11.30 - 12.45
01.00 - 01.30
01.30 - 03.00
03.00 - 03.30

Morning tea
Yarrwul Nyuwandan curriculum pilots and open floor
Lunch
(5) Planning: design approaches based on Aboriginal Learning processes
The Future – How to continue 8 Ways development and application to community
Supported by

Pictures: Celebration of Aboriginal Identity & Knowledge Mural and Galyun Manu School Incursion

ATTACHMENT B
8 Ways 2012 Training in Aboriginal Pedagogy
http://8ways.wikispaces.com/2012+Training+in+Aboriginal+Pedagogy

2012 Aboriginal Pedagogy Training
Peter Macbeth Bangamalanha Principal T 02 6841 3850 M 0402 524 028 E peter.macbeth@det.nsw.edu.au
Allan Hall Teaching and Learning Coordinator T 02 6841 3852 M 0457 543 908 E allan.hall@det.nsw.edu.au
Melissa Kirby Aboriginal Education Consultant T 02 6870 1828 E melissa.kirby@det.nsw.edu.au
Yvonne Hill Aboriginal Education Consultant T 02 6841 3851
Tyson Yunkaporta Aboriginal Education Consultant 02 68413851
Marilyn Redman Aboriginal Community Liaison Officer T 02 6841 3851
Dean Murray Aboriginal Community Liaison Officer T 02 6841 3851
The Department of Education & Communities is a NSW Institute of Teachers endorsed provider of
professional development for the maintenance of accreditation of Professional Competence. Scope of
ent: all Elements of the professional Teaching Standards.The Aboriginal Pedagogies course is registered
professional development under the terms of the NSW Institute of Teachers Continuing Professional
Development policy. For teachers accredited at Professional Competency completion of this course will
contribute 10 hours of Institute Registered professional development.Aboriginal pedagogies.
10 Hour Pedagogy Course
Module 1 8-Way Introduction Refresher Module
This module is a dynamic workshop that introduces (or revises) the 8ways of Aboriginal Pedagogy
framework. It demonstrates how to teach through culture, rather than about culture.
Module 2 8-Way Cultural Orientation Module
This is a reflection session that helps teachers to identify and analyse their own personal cultural
orientation to learning.
Module 3 8-Way Competency Training Module
This module explores the 8Ways pedagogy framework in detail and a series of activities to show teachers
how to use the pedagogies in practical and localised ways.
Module 4 8-Way Wiki Session
This module explores the 8-Way wiki and how it can be used to influence what happens in the classroom
each day. Resources and teaching strategies will be explored in this module.
Module 5 8 Way Unit Planning ModuleThis is a collaborative planning session in which teachers are
supported to include a planning unit using Aboriginal Pedagogies and design lessons based on Aboriginal
Learning processes.
2 Hour Registered Courses available out of the Dubbo Bangamalanha Centre:
• Aboriginal Communication
• Aboriginal Technology
•
•
•
•
•
•
•

Aboriginal Critical Perspectives
Cultural Awareness
Aboriginal Research
Aboriginal Traditional Ecological Knowledge
How to Integrate Aboriginal Knowledge in Organisations
Western NSW Aboriginal Languages
Communities, Stories and Sites
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